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ABSTRACT

This paper explores integrating English as a Foreign Langnage (EFL) instruction with Islamic perspectives, drawing upon various sources to
illustrate effective strategies. The discussion centers on embedding Islamic values within learning materials and activities, utilizing English to
promote Islamic understanding, and cnltivating students" ability to communicate effectively across diverse cultural and religions contexts. The paper
examines challenges and proposes solutions for implementing this approach within Islamic educational institutions, aiming to foster linguistically
proficient, spiritually aware, and ethically grounded learners. Specific strategies discussed include utilizing anthentic materials reflecting Islamic
values (e.g., Quranic verses, Hadith, Islamic literature), incorporating culturally sensitive pedagogical approaches that respect diverse learning styles
and communication preferences, and designing activities that promote critical thinking and ethical decision-making within an Islamic framework.
The study also addresses challenges such as the potential conflict between Western cultural norms embedded in some EFL. materials and Isiamic
values, and the need for teacher training in culturally responsive pedagogy. By analyzing successful models of EFL instruction within Islamic
contexts and drawing upon relevant theoretical frameworks, such as the Spiral Andromeda Philosophy, the paper offers practical recommendations
Jor developing effective and holistic EFL curricula that align with the goals of Islamic education. The research highlights the potential of this
integrated approach to not only enbance students' linguistic proficiency but also to nurture their spiritual growth, moral development, and
intercnltural understanding.

Keywords: EFL Instruction, Islamic Perspectives, Islamic Values, Intercultural Communication, Holistic Education, Curriculum Integration,
Pedagogical Practices.
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INTRODUCTION

The integration of language learning with Islamic perspectives is crucial for educational
development within Islamic institutions (Putra et al., 2024). Islamic values, rooted in the Quran and
Hadith (Althafullayya & Akbar, 2024), serve as guiding principles for Muslim life (Andi Hudriati,
Rusdiah, 2021). These values encompass morality, ethics, social relations, and religious obligations,
shaping cultural norms and practices (Putri & Hariyanto, 2024). While some integration occurs at
various educational levels (Rabiah, 2018), a structured framework is needed for consistent
implementation across all levels. The Spiral Andromeda Philosophy, developed by UIN Sultan Syarif
Kasim Riau, offers a potential framework. This philosophy emphasizes the interconnectedness of
natural sciences, social sciences, and Islamic studies, all grounded in the concept of fauhid (the oneness
of Allah) (Harmaini et al., 2024).

In EFL instruction, the Spiral Andromeda Philosophy provides a structured approach for
merging linguistic skills with Islamic literacy and communication (Andi Hudriati, Rusdiah Rusdiah,

2021). This approach aligns with Quranic principles, such as QS. Fushshilat: 53, which highlights
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Allah's signs in the universe (afaq), within humanity (anfus), and through divine revelation (wahyu). These
three dimensions of knowledge offer a basis for incorporating Islamic teachings (Hasibuan, Solikin, et
al., 2024), Quranic values, and ethical principles into English language learning (Artha, 2025). The 2013
Indonesian curriculum's integration of Islamic values into core competencies (KI 1) further supports
this approach by emphasizing the importance of religious understanding (Hasibuan, Fadly, et al., 2025).
Studies show the importance of integrating Islamic values into English courses to build character and
spirituality (Astuti et al., 2024) (Badila, n.d.).

The Spiral Andromeda Philosophy's application in EFL necessitates careful consideration of
cultural differences between Western and Indonesian contexts to prevent misunderstandings (Xu,
2016). The framework encourages critical analysis of Islamic texts within an English language learning
environment. It promotes discussions on Islamic civilization and utilizes language as a medium for
intercultural communication rooted in Islamic ethics (Bakuludan et al., n.d.). This integrated approach
aims to foster not only linguistic proficiency but also a deeper understanding and appreciation of
Islamic values. Successful integration requires culturally sensitive pedagogical practices (Fatimah et al.,
2023) (Althafullayya & Akbar, 2024).

Successfully integrating the Spiral Andromeda Philosophy into EFL instruction requires a
multifaceted approach. This includes developing culturally sensitive teaching materials that reflect both
Islamic and Indonesian cultural contexts. Teacher training programs should equip educators with the
necessary skills and knowledge to implement this integrated approach effectively. Ongoing research and
evaluation are crucial to assess the effectiveness of the integrated curriculum and make necessary
adjustments to optimize learning outcomes. Collaboration among educators, parents, and the
community is essential to create a supportive and engaging learning environment that reinforces Islamic

values.

MATERIALS AND METHODS

This study employed a qualitative approach using library research and literature review. The
analysis synthesizes written sources relevant to integrating language, communication, and Islamic
literacy within EFL instruction. The Spiral Andromeda Philosophy served as a primary conceptual
framework, connecting natural sciences, social sciences, and Islamic studies under the principle of zaubid
(Harmaini et al., 2024) (Hasibuan, Solikin, et al., 2024). Data were gathered from various academic
papers and books focusing on intercultural communication, Islamic pedagogy, and the integration of
Islamic values in education. The selected sources were analyzed to identify effective strategies,
challenges, and potential solutions for integrating Islamic perspectives into EFL instruction within the

framework of the Spiral Andromeda Philosophy. The analysis also considered the Indonesian
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curriculum's integration of Islamic values into core competencies (KI 1), emphasizing the importance

of fostering students' religious understanding and moral development alongside their linguistic skills.

RESULTS AND DISCUSSION

Core Islamic Concepts in EFL Teaching
Three key Islamic educational principles are relevant for EFL instruction:

e Ta’lim refers to the process of structured knowledge acquisition. In EFL, this means not only
teaching grammar, vocabulary, and pronunciation but also contextualizing language in ways that
foster understanding of the Islamic worldview.

e Tarbiyah focuses on nurturing the holistic development of the learner. It promotes internal
growth, encompassing emotional, spiritual, and intellectual maturity. Language activities should
therefore encourage reflection, empathy, and moral insight.

e Ta’dib centers on ethical cultivation—teaching students how to behave and communicate in
ways that are respectful, truthful, and compassionate. EFL lessons should instill adab
(manners), especially in communication, reinforcing values like honesty, modesty, and tolerance.
By aligning EFL teaching with these values, educators can produce students who are not only

competent in English but also carry the essence of Islamic character into their daily lives and

intercultural interactions.

The Spiral Andromeda Philosophy in Language Education

The Spiral Andromeda Philosophy conceptualizes learning as a cyclical and evolving process,
with tauhid as the central point (Harmaini et al., 2024). In EFL teaching, this means English is taught
not as a secular or neutral skill, but as part of a divine responsibility to seek knowledge (imx), reflect
(tafakknr), and communicate truthfully.

According to QS. Fushshilat: 53, Allah's signs are found in the universe, within ourselves, and
in revelation. This Qur’anic principle supports a pedagogy where:

e Students engage with texts that explore moral and spiritual themes.
e C(Class discussions promote critical reflection about social issues and values.
e English is used to articulate Islamic perspectives on global matters (Hasibuan, Rahman, et al,,

2025).

The philosophy encourages the use of project-based learning, experiential methods, and
interdisciplinary connections. For example, learners might research and present in English about
Islamic contributions to science, or debate ethical dilemmas using Islamic frameworks.

1. Pedagogical Strategies for Value-Based EFL

Effective strategies for integrating Islamic values into EFL instruction include:
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Islamic Content Selection: Choose texts and themes that reflect Islamic beliefs, such as
Qur’anic stories, prophetic biographies, or Islamic ethics in business and media (Hasibuan,
Yana, et al., 2024).

Reflective Writing and Speaking Tasks: Encourage students to write essays, deliver
speeches, or engage in discussions on topics like honesty, trust, patience, or social justice from
an Islamic perspective.

Character-Oriented Assessment: Design rubrics that reward not only linguistic accuracy but
also politeness, sincerity, and critical thinking aligned with Islamic values.

Cooperative Learning with Adab: Group work should promote humility (fawadbu’),
responsibility (azanah), and sincerity (ikhlas), both as learning outcomes and learning processes
(Hidayat, 2024).

Such methods not only reinforce language skills but deepen students’ connection to their faith
y guag p

and foster a strong moral compass in communication.

Curriculum Integration Levels: Supra, Macro, Meso, Micro

Curriculum design is multi-layered. Following Priestley’s model and Islamic educational

adaptation, we can identify:

Supra Level: National education policy should allow room for religious institutions to integrate
faith-based perspectives into foreign language learning. Guidelines must balance global
readiness with moral accountability.

Macro Level: At the macro level, continuous research and evaluation of curriculum
effectiveness are crucial for ensuring ongoing improvement in students' language and literacy
skills. 'This includes the development of teaching guidelines that explicitly integrate
communication and Islamic literacy into the curriculum (Hasibuan, Yana, et al., 2024). The
consistent application of this philosophy across these levels demonstrates its effectiveness in
fostering holistic student development. At the institutional level, Islamic universities and
schools should design English curricula that incorporate religious aims such as character
building and da’wah. Curriculum objectives should explicitly link English proficiency with
Islamic identity.

Meso Level: At the meso level (school/institutional level), the cutriculum's effectiveness is
further enhanced through project-based learning and collaboration among teachers, parents,
and the community. This collaborative approach creates a more supportive and engaged
learning environment, fostering a sense of shared responsibility for students' success (Khoiriyah
et al., 2022). The integrated curriculum design ensures that language learning is not isolated but
is connected to broader goals of Islamic education (Mangestuti & Aziz, 2023). This

interconnectedness reinforces and supports the learning objectives at both the supra- and

6311 | Journal of Innovative and Creativity , 5(2) 2025



micro-levels. The collaborative nature of meso-level activities strengthens the overall impact of
the Spiral Andromeda Philosophy. Departments and faculties should select textbooks, lesson
topics, and teaching methods that support integration. For example, EFL courses may include
Islamic public speaking, English for Islamic tourism, or translation of religious texts.

e Micro Level: At the micro level (classroom level), contextual and relevant teaching strategies
such as group discussions and reflective writing are implemented to foster active interaction and
meaningful learning experiences (Hasibuan, Rahman, et al., 2025). These strategies encourage
students to engage critically with Islamic texts and apply their linguistic skills in meaningful
ways. The focus on active learning and reflective practice aligns with the dynamic and
interconnected nature of the Spiral Andromeda Philosophy (Mangestuti & Aziz, 2023). The use
of these micro-level strategies directly supports the broader goals of the integrated curriculum.
This approach ensures that students develop both linguistic proficiency and a deeper
understanding of Islamic values (Mulyati & Kultsum, 2023).In classroom practice, teachers
bring these goals to life. They must carefully plan lessons that engage students cognitively,
spiritually, and socially. Their language should model adab, and their evaluation practices should
encourage reflective, value-based communication.

Challenges and Solutions
Despite the potential, several challenges arise:

e Textbook Limitations: Most commercial EFL books promote secular Western norms and
rarely align with Islamic teachings. This requires teachers to adapt or supplement materials
(Rizal et al., 2023).

e Teacher Training Gaps: Many teachers lack background in Islamic education or strategies for
integrating religious values into EFL (Sadiq, 2024).

e Assessment Pressures: National exams may prioritize grammar and test-taking strategies over
value-based learning (Zainuddin & Abdullah, 2025).

Recommendations:

1. Develop and publish Islamic-based EFL textbooks and digital resources (Weda et al., 2022).

2. Provide in-service training for teachers on Islamic pedagogy in EFL.

3. Collaborate with scholars of Islamic studies, education, and applied linguistics to create
integrated curricula.

4. Encourage institutions to allow flexibility in adapting the curriculum to local religious and
cultural contexts.

ities of globalization while preserving their faith.
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CONCLUSIONS

Teaching English as a Foreign Language in Islamic contexts should not be limited to language
mastery alone. It must be an avenue for reinforcing Islamic identity, promoting ethical communication,
and preparing students to engage the world responsibly. The Spiral Andromeda Philosophy offers a
visionary framework for achieving this integration at all levels of curriculum and instruction. Grounded
in the concepts of ta’lim, tarbiyah, and ta’dib, EFL becomes a vehicle for spiritual, intellectual, and
interpersonal growth.

To succeed, educators and institutions must commit to designing responsive curricula, fostering
moral learning environments, and equipping teachers with the tools to align global competence with
Islamic character. This comprehensive approach ensures that students are not only articulate in English

but also ambassadors of Islamic ethics in a globalized world.
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