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ABSTRACT

Developing a natural flow in English writing relies heavily on a learner's ability to pair words accurately through
collocations. Unfortunately, students outside the formal schooling system rarely get enough targeted practice to master
these specific lexical connections. The purpose of this study was to analyse the use of English lexical collocations in
procedure texts written by senior high school students in non-formal education and to identify the factors associated
with lexical collocation errors found in their writing. Employing a descriptive qualitative method, the data consisted of
15 student-written texts collected through a documentation technique. The data were analysed by identifying, classifying,
and interpreting lexical collocations and collocation etrors found in the texts. The results revealed that students still
experienced difficulties in producing natural expressions, with 35 errors found across 89 identified collocations (an
overall error rate of 39.33%). Specifically, Type L1(Verb + Noun) had the highest number of errors (48.57% with 17
errors), while Type L3(Adjective + Noun and Noun + Noun) showed the highest etror rate within its own group
(48.39%). These errors were mainly caused by limited vocabulary, literal translation, first language (L1) interference,
limited collocational knowledge, and a lack of exposure to authentic English expressions. Nevertheless, several students
successfully produced acceptable collocations such as mix well, stir well, boil the water, and add milk. The study
concludes that explicit collocation instruction and greater exposure to authentic language are needed to improve
students' procedural writing.

Keywords: EFL writing, lexical collocation, non-formal education, procedure text

© The Author(s). 2021 Open Access This article is licensed under a Creative Commons Atibution 4.0 International License, which permits use,
sharing, adaptation, distribution and reproduction in any medium or format, as long as you give appropriate credit to the original author(s) and the
soutce, provide a link to the Creative Commons licence, and indicate if changes were made. The images or other third party material in this article are
included in the article’s Creative Commons licence, unless indicated otherwise in a credit line to the material. To view a copy of this licence, visit
http://creativecommons.org/licenses/by/4.0

INTRODUCTION

Writing is one of the important skills in learning English because through writing students can
express ideas, information, and experiences in written form. In the context of English as a Foreign
Language (EFL), writing ability is not only related to grammar mastery but also to the ability to use
vocabulary appropriately and naturally. One important aspect of writing is lexical collocation, which
refers to the conventional combination of lexical words that naturally co-occur in authentic language
use. Durrant & Schmitt (2009) explained that collocation mastery influences writing fluency and the
quality of EFL students’ writing. In addition, Li (2022) stated that collocation competence is closely
related to productive vocabulary knowledge in writing,

Lexical collocation has been widely recognized as one of the fundamental components of
vocabulary knowledge. According to Benson et al. (2010), lexical collocations are conventional
combinations of lexical words that are accepted by native speakers and cannot always be predicted
from grammatical rules alone. They further proposed a systematic classification of lexical
collocation patterns, providing an important framework for analysing word combinations in
authentic English use. According to this classification, lexical collocations are divided into seven
types, including Type L1 (Vetb creation/activation + Noun), Type L2 (Vetb meaning
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eradication/nullification + Noun), Type L3 (Adjective + Noun/ Noun + Noun), Type L4 (Noun +
Verb), Type L5 (Noun + of + Noun), Type L6 (Adverb + Adjective), and Type L7 (Verb +
Adverb). Understanding these variations is crucial since each type represents a unique syntactic and
semantic bond that learners must acquire. Similarly, Lewis (1993), through the Lexical Approach,
argued that language proficiency depends not only on mastering individual words and grammatical
structures but also on acquiring prefabricated lexical chunks and collocations that are commonly
used in real communication. Therefore, the mastery of lexical collocations is considered essential for
producing fluent, natural, and idiomatic writing.

The appropriate use of lexical collocation helps students produce more natural and
understandable writing. On the other hand, inappropriate collocation usage may result in unnatural
expressions even though the grammar is understandable. Ozdemir & Seckin (2025) mentioned that
limited understanding of natural word combinations becomes one of the main causes of unnatural
expressions in EFL students’ writing. These errors commonly occur because students translate
expressions literally from their first language into English. Therefore, mastery of lexical collocation
becomes an important part of developing students’ writing skills (Abdaoui, 2010; O’Dell &
McCarthy, 2017).

The occurrence of lexical collocation errors can also be explained from the perspective of
second language acquisition. Nesselhauf (2005) stated that collocations are among the most difficult
aspects of vocabulary for EFL learners because the appropriate combination of words is often
arbitrary and language-specific. Consequently, learners frequently produce acceptable grammatical
structures but inappropriate lexical combinations. Furthermore, Odlin (1989) explained that first
language transfer plays a significant role in second language production, as learners tend to rely on
lexical and structural patterns from their native language when they lack sufficient knowledge of the
target language. This transfer often results in literal translations and unnatural collocations in
English writing. Consequently, lexical collocation errors become one of the most frequently
observed lexical problems in EFL writing, particularly in productive language skills.

In EFL learning, lexical collocation errors are most frequently found in verb + noun
combinations. Tsai (2015) explained that EFL learners tend to experience difficulties in selecting
appropriate verbs for certain nouns because of first language influence and limited vocabulary
knowledge. As a result, students often produce word combinations that are understandable in
meaning but unnatural in English. This condition indicates that vocabulary learning should not only
focus on individual word meanings but also on relationships between words in real English usage
(Pujiningtyas & Bram, 2023).

Lexical collocation errors are also commonly found in procedure texts. Procedure text is a
type of text containing steps or instructions to perform activities systematically. In this text, students
are required to use many instructional verbs such as mix, cut, boil, and pour. The use of appropriate
collocation is important because unnatural word combinations may affect the clarity of instructions
in procedural texts (Simanjuntak & Tambunan, 2025). Hasibuan (2022) stated that appropriate
vocabulary usage in procedure texts strongly influences text comprehensibility. Furthermore, Putra
et al. (2024) explained that lexical collocation influences the quality of EFL students’ procedural
writing.

Procedure text also becomes an effective writing genre for identifying students’ lexical
collocation competence because it is dominated by action verbs and procedural vocabulary. The
repeated use of verbs in procedure texts allows various collocation patterns to appear, especially
verb + noun collocations (Teagu, 2025; Muttaqin, 2024). Therefore, procedure text can provide a
clearer description of students’ ability to use natural word combinations in writing contexts.
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Various studies on lexical collocation have been conducted in English language learning
contexts. However, most previous studies mainly focused on formal education such as senior high
schools and universities. In addition, previous studies commonly discussed argumentative,
descriptive, or narrative texts, while studies on lexical collocation in procedure texts are still
relatively limited. Sun & Park (2023) showed that EFL learners still experienced difficulties in
producing natural collocations even though they had understood basic English structures. Similar
findings were also presented by Demana et al. (2025) and My & Thao (2023), who stated that
limited lexical knowledge and first language influence became the main factors causing collocation
errors in Indonesian students’ writing.

On the other hand, research on lexical collocation within non-formal educational contexts is
still very rare. In the Indonesian education ecosystem, this domain is primarily represented by the
Community Learning Center, locally known as Pusat Kegiatan Belajar Masyarakat (PKBM). As a parallel
option outside conventional schools, these non-formal institutions serve a very unique group of
students. Learners in these evironment usually have diverse educational backgrounds, ages, and
learning experiences compared to students in regular, formal schools. These differences may result
in different patterns of languange errors, making this topic an important yet overlook area of study.
This phenomenon has created a significant research gap in lexical collocation studies, particularly
regarding collocation usage in procedure texts within non-formal educational institutions.

This study directly addresses that gap by looking closely at a group of EFL learners who are
rarely discussed in current research. Investigating the ways in which non-formal education students
naturally combine words not only broadens the scope of language learning but also helps
disseminate alternative teaching methods in schools. This research highlights the exact word-choice
mistakes made by high school students in non-formal schools. The findings are also expected to

contribute to vocabulary and writing instruction development in non-formal education (Abdaoui,
2010; Nation et al., 1997).

Driven by these practical and theoretical considerations, this study is entitled “English Lexical
Collocation Error in Procedure Texts: A Case of Senior High School Students in Non-Formal
Education.” Specifically, this research aims to analyse the systematic use of lexical collocations in
procedure texts written by students at PKBM Zaid Bin Tsabit. Beyond simply counting their
mistakes, the study seeks to isolate the main types of collocation errors found in their writing and
closely examine the specific factors that trigger these errors.

METHOD

Research Design

This study employed a descriptive qualitative method. The qualitative approach was used
because the study focused on analyzing and interpreting lexical collocations found in students’
procedure texts. According to Creswell (2014), qualitative research is used to explore and
understand phenomena based on participants’ experiences and written data. In addition, Moleong
(2010) defines descriptive qualitative research inquiry that aims to comprehend phenomena
comprehensively, gathering descriptive insights through the textual or verbal expressions of the
subjects under study. In this study, the researcher focused on identifying the types and factors of
lexical collocation errors produced by students in their writing.

Research Participants

The participants of this study were students at PKBM Zaid Bin Tsabit. Selection criteria
require that participants have already received and understood the material regarding how to write
procedure texts. The students were asked to write procedure texts based on topics related to daily
activities, food, and beverages.
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Data and Data Source

The data of this study were lexical collocations found in 15 students’ procedure texts,
collected as written classroom assignments. The analysis mainly focused on lexical collocations,
especially verb + noun combinations, which frequently appeared in procedural writing.

Research Instrument

The main instrument of this study was documentation sheets used to identify and classify
lexical collocations found in students’ texts. The researcher also used note-taking techniques to
record collocation errors and classify them based on their types.

Technique of Data Collection

The data were collected through documentation technique. First, the students were asked to
write procedure texts in English. Second, the researcher collected the students’ writing. Third, the
researcher read all texts carefully and identified lexical collocations found in the writings. Finally, the
collocations were classified into several categories based on their forms and errors.

Technique of Data Analysis

The data were analyzed through several steps. First, the researcher identified lexical
collocations found in students’ procedure texts. Second, a manual coding system was applied to
organize the data, using labels such as “I'1D1” to represent Text 1 Data 1. Third, the collocations
were classified based on their types. Fourth, the researcher identified lexical collocation errors
appearing in the texts. Fifth, the researcher interpreted the possible causes of the errors, such as
literal translation, limited vocabulary, and first language interference. Finally, conclusions were
drawn based on the findings of the study.

FINDING AND DISCUSSION
Finding

This study analysed 15 procedure texts written by students at PKBM Zaid Bin Tsabit to
identify the use of English lexical collocations in writing. The findings showed that most students
were able to arrange procedural steps in English, but they still experienced difficulty using natural
word combinations. Procedure texts also proved effective in identifying students’ collocation
competence because they contained many instructional verbs and action vocabulary. Prior to the
statistical synthesis, the data on target collocations and students’ operational errors are presented in
detail according to the classification by Benson et al. (2010) in Table 1:

Table 1. Lexical Collocation Errors and Their Underlying Causal Factors in Students’

No. Data Words (Error Type Factors
Code Data)
1. | T1-D1 Pour in a pan Type L1 (Verb + Noun) Lack of Exposure
2. [ T1-D2 Pour... into Type L1 (Verb + Noun) Lack of Exposure
3. | T2-D1 Pour matcha Type L1 (Verb + Noun) Limited Collocation
powder Knowledge

4. |'T3-D1 White paper Type L3 (Adj + Noun) Limited Vocabulary
5. | T3-D2 Paper powder Type L3 (Noun + Noun) | Limited Vocabulary
6. |T3-D3 Cut square tomato | Type L1 (Verb + Noun) Limited Vocabulary
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7. | T3-D4 Move scrambled Type L1 (Verb + Noun) Limited Vocabulary
cgg
8. [T4-D1 Potato or up to Type L3 (Adj + Noun) Literal Translation
need
9. | T4-D2 Taste flavour Type L3 (Noun + Noun) | Limited Vocabulary
10. | 'T4-D3 Ripe potato Type L3 (Adj + Noun) Limited Vocabulary
11. | T4-D4 Separate the Type L1 (Verb + Noun) Limited Vocabulary
potato
12. | 'T5-D1 Make fillet Type L1 (Verb + Noun) Limited Vocabulary
13. | T5-D2 Put lengthen Type L7 (Verb + Adverb) | Literal Translation
14. [ T5-D3 Make roll Type L1 (Verb + Noun) Limited Vocabulary
15. [ T5-D4 Rub liquid Type L1 (Verb + Noun) Limited Vocabulary
16. | 'T6-D1 White milk Type L3 (Adj + Noun) Literal Translation
17. [ T6-D2 Bag of tea Type L5 Noun + of + Lack of Exposure
Noun)
18. | 'T6-D3 Pour the sugar Type L1 (Verb + Noun) Limited Collocation
Knowledge
19. [ T7-D1 Cube ice Type L3 (Adj + Noun) L1 Interference
20. | 'T8-D1 Block ice Type L3 (Adj + Noun) L1 Interference
21. [ T8-D2 Mixwell Type L7 (Verb + Adverb) | Limited Vocabulary
22. | T8-D3 Turn off the flame | Type L1 (Verb + Noun) Lack of Exposure
23. | T8-D4 Pour ice Type L1 (Verb + Noun) Limited Collocation
Knowledge
24. [ T8-D5 Beautiful glass Type L3 (Adj + Noun) Lack of Exposure
25. | T10-D1 | Drink water Type L3 (Adj + Noun) Literal Translation
26. [ T10-D2 | P our the sugar Type L1 (Verb + Noun) Limited Collocation
Knowledge
27. | ' T10-D3 | Take off blinder Type L1 (Verb + Noun) Lack of Exposure
28. | T10-D4 | Juice avocado Type L3 (Noun + Noun) | L1 Interference
29. | T11-D1 | Oil was warm Type L3 (Adj + Noun) Limited Vocabulary
30. | T11-D2 [ Break out the egg | Type L1 (Verb + Noun) Limited Vocabulary
31. | T11-D3 | Soybean sauce Type L3 (Noun + Noun) | Lack of Exposure
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32. | T12-D1 | Block Ice Type L3 (Adj + Noun) L1 Interference

33. | T13-D1 [ Clean water Type L3 (Adj + Noun) Literal Translation

34. | T14-D1 | Pour the sugar Type L1 (Verb + Noun) Limited Collocation
Knowledge

35. | T15-D1 | Pour nutrijel Type L1 (Verb + Noun) Limited Collocation
Knowledge

Based on the data in Table 1, the overall data summary that shows the frequency of usage and
structural errors is presented in the statistical matrix in Table 2 below:

Table 2. Statistical Matrix of Lexical Collocation Types and Errors

Type of English Lexical Total Error Error Percentage Error

Collocation Frequency (f) [ Count (e) | Within Type Contribution
to Total
Errots

L1 (Verb + Noun) 44 17 38.64% 48.57%

L3 (Adj + Noun / Noun + | 31 15 48.39% 42.86%

Noun)

L5 (Noun + of + Noun) 6 1 16.67% 2.86%

L7 (Verb + Adverb) 8 2 25.00% 5.71%

Total 89 35 39.33% (Average) | 100.00%

Table 2 shows that a total of 89 lexical collocations were found in the students’ writing
samples. Even though Type L1 (Verb + Noun) registered the highest overall frequency with 44
examples (49.44%), Type L3 (Adj + Noun, Noun + Noun) was clearly the hardest part for the
students. In fact, Type L3 had the most mistakes, with 15 errors and a high internal error rate of
48.39%. Taken together, the combination of Type L1 and Type L3 made up most of the mistakes,
accounting for 91.43% of the 35 total errors identified throughout this study.

Table 3. Factors Causing Lexical Collocation Errors

No. | Causal Factors | Description Data-Driven Analysis Real Case
(Connection to Student Evidences from
Corpus) Student Data
1 Limited Students lacked a good | This problem forced * “cut square
Vocabulary variety of specific students to use generic tomato” (Text 3)
(Nesselhauf, | English words for action verbs because they did | instead of using the
2005) cooking contexts. not know the exact cooking | precise verb “dice”.

terms used in recipes.

* “break out the

ege” (Text 11)
instead of using the

verb “crack”.
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2 Literal
Translation

(Odlin, 1989)

Students translated
words and ideas directly

from Indonesian into
English.

This word-for-word strategy
made their phrases sound
very stiff. The meaning is
still clear, but it sounds
unnatural to a native speaker.

* “drink watetr”
(Text 10) directly
copied from air
minum,.

“white milk”
(Text 6) directly
translated from
susu putih.
“clean water”
(Text 13) translated
from air bersih.

3 1.1
Interference

Indonesian grammar
habits and language

This factor was the main
reason behind Type L3

° <

‘cube ice” (Text
7) following the

(Odlin, 1989) | logic heavily shaped errors. Students put the pattern of es kotak.
how students paired Indonesian word order * “block ice” (Text
English words. directly into English noun 8) following the
phrases. pattern of es balok.
(The correct word
pairs are ice cubes
/ ice blocks).

4 Lack of Students had very little | Because they rarely looked at | * “take off blinder”
Exposure contact with real, native | real recipes, students made (Text 10) instead
(Lewis, 1993) | English texts or up their own unusual phrases | of the phrasal verb

instructional media. when describing steps or “turn off”.

packaging.

* “turn off the
flame” (Text 8)
instead of “turn off
the heat”.

* “bag of tea”

(Text 6) instead of
“tea bag”.

5 Limited
Collocation
Knowledge
(Nesselhauf,
2005)

Students knew basic
dictionary definitions of
single words but did
not understand how
words naturally go
together.

This missing knowledge was
the main reason for Type L1
errors. Students
misunderstood which verbs
fit best with the state of the
ingredient.

° <

‘pour matcha
powder” (Text 2).
“pour the sugar”
(Text 6).

(The verb "pour" is
only used for
liquids, not for dry
ingredients like
powder or sugar).

(Adapted from Lewis, 1993; Odlin, 1989; Nesselhauf, 2005)

Based on Table 3, these five causal factors are closely linked to each other in the students'
writing process at PKBM Zaid Bin Tsabit. A lack of exposure to authentic English (Factor 4) acts as
the main root problem, which leads to the students' limited vocabulary (Factor 1) and very minimal
knowledge of word pairs (Factor 5). When the students are asked to write a procedure text, these
limitations force them to look for a shortcut. They immediately resort to literal, word-for-word
translation (Factor 2) that completely follows the logic and structure of their native Indonesian
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language (Factor 3). This way of thinking explains why the 15 student procedure texts resulted in a
total of 32 errors, most of which are concentrated within Type L1 and Type L3.

Discussion

The findings of this study demonstrate that lexical collocation remains one of the major
challenges encountered by EFL learners when writing procedure texts. Although the students were
generally able to organize procedural steps in a logical sequence, many of them experienced
difficulties in producing natural lexical combinations commonly used by native English speakers.
The identified errors were distributed across four lexical collocation types proposed by Benson et al.
(2010), namely Type L1 (Verb + Noun), Type L3 (Adjective + Noun and Noun + Noun), Type L7
(Verb + Adverb), and Type L5 (Noun + of + Noun). These findings indicate that students' writing
difficulties extend beyond grammatical accuracy and involve insufficient mastery of conventional
lexical combinations, which play an essential role in producing fluent and natural written
communication.

Type L1 (Verb + Noun) represented the most dominant lexical collocation error identified in
this study, indicating that selecting appropriate verbs for particular nouns remains one of the
greatest challenges for EFL learners in procedural writing. Errors such as pour the sugar, pour
matcha powder, move scrambled egg, and break out the egg suggest that students tended to choose
verbs based on their general meanings rather than on conventional English collocations. Although
these expressions successfully conveyed the intended meaning, they deviated from the collocational
patterns commonly used by native speakers. This finding supports Benson, Benson, and Ilson
(2010), who argued that lexical collocations are conventional combinations that cannot always be
predicted from grammatical rules or individual word meanings. Similarly, Tsai (2015) reported that
EFL learners frequently experience difficulties in verb selection because of limited collocational
knowledge, while Pujiningtyas & Bram (2023) emphasized that vocabulary mastery alone is
insufficient unless learners also understand how words naturally combine in authentic language use.

The second most prominent finding concerned Type L3 (Adjective + Noun and Noun +
Noun), which showed the highest internal error rate among all collocation categories. Expressions
such as white milk, cube ice, block ice, and juice avocado demonstrate that students frequently
transferred Indonesian lexical patterns directly into English. Although these expressions remain
comprehensible, they do not conform to conventional English collocations and therefore sound
unnatural. This phenomenon reflects the concept of language transfer proposed by (Odlin, 1989),
who explained that learners tend to rely on the lexical and structural patterns of their first language
when producing a second language, particularly when their target language knowledge is still limited.
The present finding is also consistent with Akbulut (2018), who reported that first language
influence substantially affects lexical selection in EFL writing. Likewise, My & Thao (2023) found
that direct translation strategies frequently lead learners to produce collocational errors despite
successfully communicating the intended meaning.

Although Type L7 (Verb + Adverb) occurred less frequently than Types L1 and L3, it
provides valuable insight into learners' collocational development. The occurrence of the expression
mixwell demonstrates that the learner had already acquired the appropriate lexical combination (mix
well), yet failed to recognize the correct orthographic boundary separating the verb from the adverb.
Rather than indicating a misunderstanding of meaning, this error reflects incomplete mastery of the
written representation of English collocations. Nesselhauf (2005) explained that learners often
internalize frequently occurring collocations as single lexical units before fully understanding their
grammatical composition. Therefore, this type of error may represent an intermediate stage of
collocational acquisition rather than a complete absence of lexical competence.
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Type L5 (Noun + of + Noun) produced the fewest collocation errors, suggesting that
students generally understood this collocational pattern better than the other categories.
Nevertheless, the expression bag of tea indicates that learners still experienced difficulty
distinguishing between grammatically acceptable constructions and conventionally accepted English
collocations. Although the phrase follows English grammatical rules, native speakers conventionally
use the compound noun tea bag. This finding reinforces Benson et al. (2010) argument that lexical
collocations are primarily determined by language convention rather than grammatical possibility
alone. Consequently, grammatically acceptable expressions may still be considered inappropriate
when they fail to reflect conventional usage in authentic English communication.

Beyond the distribution of lexical collocation types, the findings also revealed five interrelated
factors contributing to students' lexical collocation errors, namely limited vocabulary, literal
translation, first language (1) interference, lack of exposure to authentic English input, and limited
collocational knowledge. Rather than functioning independently, these factors interacted throughout
the students' writing process and collectively influenced learners' lexical choices. The following
discussion explains how each factor contributed to the occurrence of lexical collocation errors in
students' procedural writing.

Limited vocabulary emerged as one of the principal factors undetlying students' lexical
collocation errors. The findings indicate that many learners possessed sufficient knowledge of basic
English vocabulary but lacked the more specific lexical items required to express procedural actions
accurately. As a result, they frequently selected familiar or high-frequency words that were
semantically acceptable but collocationally inappropriate in the given context. This finding is
consistent with Lewis (1993) Lexical Approach, which argues that language proficiency depends not
merely on learning isolated vocabulary items but also on acquiring lexical chunks and conventional
word combinations as meaningful units. Without sufficient lexical resources and collocational
awareness, learners are more likely to rely on approximate word choices, thereby reducing the
naturalness of their written production.

The remaining contributing factors, namely literal translation, first language (L1) interference,
lack of exposure to authentic English input, and limited collocational knowledge, appear to be
closely interconnected rather than functioning independently. Students who rarely encountered
authentic English texts tended to develop limited awareness of conventional lexical combinations,
encouraging them to depend on Indonesian lexical patterns when expressing ideas in English.
Consequently, literal translation became a common strategy, leading learners to transfer lexical and
structural patterns from their first language into English writing. These findings support Odlin
(1989) theory that first language transfer becomes increasingly influential when learners possess
insufficient knowledge of the target language. Likewise, Nesselhauf (2005) emphasized that
collocations represent one of the most difficult aspects of vocabulary acquisition because acceptable
lexical combinations are largely language-specific and cannot be predicted solely from grammatical
rules. Furthermore, Durrant & Schmitt (2009) highlighted that repeated exposure to authentic
language input is essential for developing collocational competence. Collectively, these findings
suggest that lexical collocation errors arise not from a single factor but from the interaction among
learners' vocabulary limitations, language transfer, insufficient exposure to authentic input, and
inadequate knowledge of conventional word combinations.

From a pedagogical perspective, these findings suggest that English writing instruction should
place greater emphasis on explicit collocation teaching rather than focusing solely on individual
vocabulary items or grammatical accuracy. Teachers are encouraged to integrate authentic materials,
such as recipes and procedural texts, into classroom instruction to provide learners with repeated
exposure to natural lexical combinations. In addition, activities emphasizing lexical chunks,
collocation exercises, and contextual vocabulary learning may help students develop greater
awareness of conventional word pairings and reduce collocational errors in writing (Lewis, 1993;
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O’Dell & McCarthy, 2017). Such instructional practices may also reduce learners' dependence on
literal translation by encouraging them to acquire lexical chunks through repeated exposure to
authentic language use. Consequently, students are expected to develop stronger collocational
awareness and produce more natural written expressions in procedural writing contexts. Beyond its
pedagogical implications, this study also contributes to the existing body of knowledge by extending
lexical collocation research to the context of nonformal education, particularly PKBM students, a
population that has received limited attention in previous studies. Unlike eatlier research that
primarily focused on formal educational settings, the present study not only identifies the
distribution of lexical collocation errors across different collocation types but also explains the
underlying factors contributing to those errors in students' procedural writing.

Opverall, the findings demonstrate that lexical collocation competence involves more than
grammatical accuracy or vocabulary size; it also requires learners to understand and produce
conventional lexical combinations that are widely accepted in authentic English communication.
The predominance of Type L1 and Type L3 errors, together with the interaction among the
identified contributing factors, demonstrates that collocational competence develops through
continuous interaction between linguistic knowledge, language experience, and authentic language
exposure. Therefore, improving learners' awareness of lexical collocations should become an
integral component of EFL writing instruction, particularly in teaching procedure texts, as it can
enhance both the accuracy and naturalness of students' written communication.

CONCLUSIONS

This study investigated the use of English lexical collocations in procedure texts written by
students at PKBM Zaid Bin Tsabit. The findings revealed that students still experienced difficulties
in producing natural lexical collocations in English. Among the collocation categories identified,
Type L3 (Adjective + Noun and Noun + Noun) constituted the most dominant error category,
followed by Type L1 (Verb + Noun). The findings suggest that many students tended to produce
lexical combinations that were understandable in meaning but unnatural in English usage. These
collocation errors appeared to be associated with first language interference, limited vocabulary
knowledge, limited collocational awareness, and insufficient exposure to authentic English
expressions.

In addition, this study confirmed that procedure text is an effective genre for analyzing
learners’ lexical collocation competence because it contains numerous instructional verbs and
repetitive lexical patterns that facilitate the identification of collocational usage. The findings
indicate that lexical collocation plays an important role in improving the quality and naturalness of
students’ writing. Therefore, English teachers are encouraged to provide contextual vocabulary
learning, authentic language exposure, and explicit collocation instruction to help students develop
more natural written expressions. This study is also expected to contribute to the development of
lexical collocation research in EFL contexts, particularly within nonformal educational
environments such as PKBM.
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